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Abstract: Thanks to the expansion of international contacts in the professional sphere 

today, the role of foreign languages is becoming increasingly important. Knowledge of a 
foreign language and possession of communicative competence significantly affects the 
professional sphere of human life and its competitiveness on the labor market. In order for a 
student to fully master communicative competence, it is necessary to know many cultural 
elements of a certain country. This paper draws attention to the importance of forming socio-
cultural competence during the learning of the Russian language at non-philological 
faculties, where one of the basic priorities should be the preparation of students for 
professional communication with representatives of Russian culture. This means that the 
cultural aspects of the language should be dealt with as much as possible in teaching, in order 
to enable students to successfully communicate in the sphere of social everyday life and the 
socio-cultural sphere. Socio-cultural competence implies knowledge of the national-cultural 
specifics of the communicative behavior of the native speakers of the language being learned 
and the ability to use the acquired knowledge in order to adapt the behavior to that which is 
close to the native speaker of the language. Language is a mirror of culture, it contains the 
knowledge of that people, its mentality, character, way of life, tradition, moral values, 
worldview. The absence of this competence can lead to significant errors of a socio-cultural 
nature in intercultural communication. This paper points out how the teaching of foreign 
languages has transformed over time and how the intercultural approach to teaching 
prevails today, which means that language and culture are permeated and adopted together. 
The paper sheds light on the concept of linguo-cultural studies, as a complex discipline that 
deals with the relationship between language and culture from the standpoint of linguo-
didactics. The paper states the necessary elements one needs to know about the culture of the 
Russian people and how they can be presented in teaching. In addition, this paper considers 
what should be the goal of teaching linguo-cultural studies at faculties of non-philological 
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profile and how to achieve it in a limited number of lessons. The papert states the principles 
on the basis of which the teaching material should be chosen, which texts should be used, 
how important the use of audio-visual means is and which topics, ie areas of culture should 
be covered in teaching. In addition to the content of teaching and the way of presenting 
cultural contents, the importance of extracurricular activities and what they can include is 
also pointed out. For the teaching of linguistic-culturology, it is especially important to adopt 
linguo-culturally rich units of language, ie lexic. First of all, attention is drawn to the 
importance of introducing students to the non-equivalent lexic in the Russian language, with 
the connotations that contain certain lexemes and the lexic of the fon. The paper 
recommends acquainting students with some important precedent names, statements and 
texts, and above all with proverbs, sayings and phraseologies that reflect the culture of one 
language, as well as with national communicative behavior, which include nonverbal 
communication and routine, common behavior of members of the Russian people and speech 
etiquette. Knowledge of the rules of speech behavior and speech stereotypes is also of great 
importance for students. The aim of this paper is to point out the importance of possessing 
socio-cultural competence in intercultural communication and the importance of including 
linguistic and cultural elements in the teaching of Russian as a foreign language. In the 
process of learning a foreign language, students learn about the existence of a different 
cultural environment, develop critical thinking and broaden their horizons, which makes 
them more tolerant and makes them grow spiritually and intellectually. 

Keywords: sociocultural competence, linguocultural studies, cultural teaching, 
intercultural approach to teaching. 

INTRODUCTION 

Thanks to the expansion of international contacts in the professional sphere 
today, the role of knowledge of foreign languages is becoming increasingly 
important. During professional contacts, representatives of different cultures 
meet, and the success of their further cooperation depends on their 
communication and understanding. The status of a foreign language as a general 
education subject at non-philological faculties has been raised to a higher level, 
which is justified considering that thanks to knowledge of foreign languages 
professional competence is achieved, ie knowledge of a foreign language greatly 
affects the later professional sphere of human life and man’s competitiveness in 
the labor market. In order for a student to master communicative competence in 
the right way, it is necessary to possess, among others, socio-cultural competence. 
Knowledge of lexic and correct application of grammar rules are not enough for 
successful communication, but knowledge of many cultural elements of a certain 
country is required. 

Today, the main goal of learning a foreign language at non-philological 
faculties is mastering the language as a means of communication, ie acquiring 
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communicative competence in the conditions of intercultural communication. 
Students learn the language with the aim of its application in later professional 
work, ie the goal is to apply the acquired knowledge in practice. Therefore, priority 
is given to reading original professional literature, listening to professional text 
and speaking practice within one's professional sphere. 

In addition to this basic goal, in teaching it is necessary to deal with cultural 
aspects of language, ie to train students for communication in the sphere of social 
everyday life and sociocultural sphere. Therefore, one of the basic priorities in 
foreign language teaching at non-philological faculties should be the formation of 
students' sociocultural competence which would properly prepare them for later 
professional communication with representatives of a given culture. Thus, in 
addition to the practical goal, the educational (informative) and educational goal 
of teaching is also realized. The educational goal implies, among other things, 
getting acquainted with the Russian national culture through history and through 
modern realities., In addition, knowledge about the specifics of Serbian culture is 
also being expanded. 

"Learning a foreign language inevitably implies dealing with the cultural facts 
and specifics of the cultural space in which that language is used, that is, the 
appropriate language communities. The language and the language community in 
which it originates and which it shapes are inextricably linked, so learning a 
foreign language has always included cultural elements, that is, it has implied 
getting to know a foreign culture." (Durbaba, 2011, str. 47). 

1. CHANGE TOWARDS AN INTERCULTURAL APPROACH TO 
TEACHING 

It has been known that changes in society also affect changes in the field of 
education. Contacts between representatives of different cultures are becoming 
more frequent, so foreign language teaching is changing, and foreign language 
teachers are adapting to this trend in order to adequately respond to the tasks set 
before them, and that is the education of a creative and competent expert who can 
to respond to the demands of modern society. 

 The changes that have taken place can be seen through the change of the 
ruling paradigm. Thus, until the beginning of communicative didactics, the so-
called encyclopedic approach in learning the elements of culture was dominant, 
"so pupils1 received encyclopedic explanations, most often in the form of 

                                                             
1 In this paper, the title pupil refers to anyone who learns Russian, regardless of his age, level of 
education, place, time and method of learning. When we talk about students, that name refers to the 
student population 



 

 

27 INTERNATIONAL JOURNAL OF ECONOMICS AND LAW – SPECIAL ISSUE - 

informative texts" (Durbaba, 2011, p. 48). The concept of culture in this period 
was reduced to the so-called "high culture", where there was no place for elements 
of everyday life. Regardless of the facts and data they learned about another 
culture, students did not understand the way of thinking and the value system of 
the bearers of that culture. 

Later, when communicative didactics prevailed, the teaching of linguo-
culturology adapted to this change as well. Thus, the contents of teaching become 
communicatively oriented, students learn how to behave verbally in certain 
situations, which are mainly related to the everyday usual communicative needs 
in the language community of the language they are learning. Thanks to changes 
in the humanistic sciencies, a new definition of culture was created in 1982, which 
is now part of the UNESCO "Declaration on Cultural Diversity" and which says 
that culture is "a set of different spiritual, material, intellectual and emotional 
patterns of a society or social group". It encompasses art and literature, as well as 
lifestyle, ways of social organization, value system, tradition and beliefs" (Strižak, 
2016, str. 312). 

"In the last decade of the 20th century, the third phase of the development of 
linguocultural studies begins, with the formulation of an intercultural approach 
to foreign language teaching. The basic task of intercultural teaching is to acquire 
knowledge, skills and habits in interpreting and understanding the components 
of foreign culture” (Durbaba, 2011, p. 49). The intercultural approach implies that 
“in the process of communicative mastery of the language, it is needed to first 
adopot certain national culture. The pragmatic approach, which as its goal 
proclaimea exclusively achievement of communicative competence, and in which 
getting to know a foreign culture is only an accompanying element of language 
acquisition (we could express this with the formula: "language + culture"), is now 
replaced by a different strategy, whose formula is "culture through language, 
language through culture ", which means that the primary goal of teaching is the 
adoption of concepts, ideas and generalizations from the culture of the people-
bearers of a language in the process of using that language in productive and 
receptive forms of speech, and that the language is adopted on the basis of 
interculturation (adoption of the facts of a given national culture)" (Končarević, 
2004, str. 111). 

As stated in the Common European Framework of Reference for Living 
Languages: “Knowledge, awareness and understanding of the relationship 
(essential similarities and differences) between the world we come from and the 
world to which we strive are the categories on which the intercultural experience 
rests ... In addition to objective knowledge, awareness of interculturality also 
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includes knowledge of how a certain community views the other community, 
which usually takes the form of stereotypical notions." (Strižak, 2016, str. 312). 

Getting to know a foreign culture does not only mean acquiring a certain 
fund of more or less systematized knowledge about its various aspects in the past 
and today, but also "feeling the cognitive experience of the people embodied in the 
language, learning to see in the language a reflection of that nation’s character, its 
performances, likes and dislikes, forming the skills of creative use of this diverse 
information in intercultural communication and interaction " (Končarević, 2004, 
str. 111).  

"The culture of a people whose language is learned is not an end in itself: it is 
not adopted in isolation, but in the context of intercultural communication, or, to 
use a term with a wider range of meanings, it is a "dialogue of cultures" as a goal 
and means of mutual understanding and mastery of languages. The goal of 
cultural methodology, according to O.D. Mitrofan is for the one who learns a 
foreign language through various channels of communication to get involved in a 
new socio-cultural activity for him, taking into account the personal 
characteristics of each individual - a representative of another cultural and 
linguistic collective." (Končarević, 2004, str. 111). 

2. THE IMPORTANCE OF SOCIO-CULTURAL COMPETENCE 

There are different interpretations of the term socio-cultural competence (or, 
according to some authors, intercultural competence), because authors 
understand differently what this notion encompasses. 

Some of the Russian scientists and authors who deal specifically with the 
cultural aspect of language knowledge are: E.M. Vereščagin, V.G.. Kostomarov, 
V.V. Safonova, P.V. Sisojev, IL Bim and others. In Serbia, Dragana Mršević-
Radović, Ksenija Končarević, Marija Stefanović, Rajna Dragićević, etc. deal with 
these topics (Dragićević, 2011, p. 83). According to Vereščagin and Kostomarov, 
"every language expresses national culture, ie the culture of the people who speak 
this language ”(Nikolić, Mežinski, 1996, p. 75). In addition to the basic, 
communicative function, language also has a cumulative function, ie the function 
of "collecting collective experience, its transmission from generation to 
generation". 

"Treatment of cultural contents in foreign language teaching is carried out in 
different environments under different signs. This is evidenced by the uneven 
names of the discipline that explores these phenomena: in Anglo-Saxon space the 
term "cultural studies + the name of the appropriate language / cultural space" is 
found, while in Francophone science the term "civilization" is mostly used 
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(Durbaba, 2011, p. 48). The Russian term лингвострановедение meaning "getting 
to know the culture of a country while learning the language of that country" was 
accepted in the philology and methodology of teaching the Russian language 
thanks to J.M. Vereščagin and V.G. Kostomarov. According to their definition, 
this term means "teacher's interpretation of sociolinguistic issues" (Nikolić, 
Mežinski, 1996, p. 75). In our environment, the name linguistic-culturology is 
most often used. 

"Linguo-culturology considers the issue of the relationship between language 
and society, language and culture… it elaborates ways and means of presenting, 
determining and activating data in the field of culture, new for students" (Nikolić, 
Mežinski, 1996, p. 76). "This aspect of teaching includes rules, speech etiquette, 
non-verbal languages and the so-called fon knowledge, present in the 
consciousness of native speakers and important for the realization of 
communication in production and reception "(Končarević, 2004, p. 184). It is a 
complex teaching discipline that deals with the most important historical spheres 
and spheres of life of modern society, which are related to the practical teaching 
of language. Thus, linguo-culturology deals with culture from the standpoint of 
linguo-didactics. Cultural contents should be an obligatory part of language 
teaching, in order to contribute to its more successful mastering, and on the other 
hand, the language itself serves as a source of data on the culture of a given 
country. Without this knowledge, ie without acquiring elementary socio-cultural 
competence, successful communication with native speakers of the country whose 
language is being learned is not possible. An integral part of Russian language 
teaching is the linguo-cultural aspect, which permeates all other teaching areas, 
primarily vocabulary with phraseology, as well as grammar, stylistics, etc. Today, 
more and more attention in linguo-didactics is paid to cultural aspects in the 
process of learning a foreign language. 

"According to Bajram, a person who posses intercultural communicative 
competence is someone who successfully establishes a relationship with the 
interlocutor speaking the mother tongue of that interlocutor; he can communicate 
in the way that the needs of both interlocutors are met, can interpret and analyze 
the characteristics of both cultures, and is aware that his view of another culture 
is conditioned on the culture from which he comes, and is neither objective nor 
neutral " (Stižak, 2016, str. 312). 

Socio-cultural competence implies knowledge of the national-cultural 
specifics of the communicative behavior of the native speakers of the language 
being learned and the ability of students to use the acquired knowledge to adapt 
their behavior to the behavior that is close to the native speaker of the language. 
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This refers to the ability to understand the subtext of the statement and its various 
shades, the ability to correctly interpret cultural elements when reading 
newspapers and other literature, when watching various shows and the like. 
Proponents of the linguo-cultural approach to teaching believe that language loses 
its vitality when professors and students deal exclusively with the lexical-
grammatical elements of language. Within this approach, there is a merging of 
language and culture, that is, a merging of linguistic and non-linguistic elements. 
The cultural component, however, is not separate from language. The cultural 
component is inherent in language. Language is a mirror of culture, it contains the 
knowledge of that people, its mentality, character, way of life, tradition, moral 
values, worldview. Language reflects the entire culture of a nation, which includes 
different spheres of human life. Therefore, the student should adopt a new system 
of values and worldview by learning the language. 

"Russian culturologist Ms. Karpukhin claims that the concept of culture 
includes several components: historical heritage, tradition and customs, specifics 
of national character, stereotypes of opinion and behavior, peculiarities of 
everyday functioning, as well as knowledge of modern cultural, economic and 
scientific-technological achievements." (Коннова, Семенова, 2018, p. 71-80). 

Russian author M.V. Zajceva states that "socio-cultural competence implies 
mastering various knowledge, skills and abilities that are necessary for 
intercultural communication in specific social conditions, taking into account 
cultural and social norms of communicative behavior." In the absence of this 
competence, errors of a socio-cultural nature occur, which leads to a violation of 
communication. " (Зайцева, 2012, p 109-111). 

3. LINGUO-CULTURAL CONTENTS IN TEACHING 

The question arises as to what information should a student learning Russian 
know about the culture of the Russian people? What knowledge should he acquire 
from different areas and in what way? What are the key and important elements 
of culture that he needs to know, in order to get along well in communication with 
native speakers and feel equal to them from the point of view of knowing cultural 
facts? 

Russian philosopher and religious thinker I.A. Ilyin pointed out some 
especially important moments of culture that need to be known, such as: 
geography, climate, historical development of the state and society, Russia's 
international position, historical development and functioning of the Russian 
national language, ethnopsychology and characterology, tradition and way of life. 
"To this could be added knowledge from the history of Russian art and 
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musicology, from ethnology, Russian philosophy, pedagogy, private and public 
law and, especially, the history of religion in Russia, the basis of Russian theology 
and religious philosophy" (Končarević, 2004, p. 185). These, therefore, may be the 
areas of culture that could be addressed in Russian language teaching. 

"The teaching of Russian culture should also be directed towards 
understanding the typology of relations, as well as historical and contemporary 
contacts and connections between Russian and Serbian and the culture of other 
South Slavic peoples. Pointing out the similarities and differences between 
Russian and Serbian culture and spirituality is important for the most efficient 
implementation of interculturation in the teaching process and for the prevention 
of socio-cultural interference." (Končarević, 2004, str. 186).  

"Methodological relevance characterizes the differences that can become a 
cause of intercultural interference or may cause astonishment, doubt, inadequate 
interpretation, and even communication shock. They must be explained in the 
teaching process and in the textbook as a model of that process." (Končarević, 
2016, str. 329). 

The content of teaching linguo-culturology also depends, of course, on the 
goals of teaching. In teaching at faculties of non-philological profile, students 
should learn and adopt in the teaching process those facts from different sciences, 
which are known to the average representative of a foreign language community. 
The goal should be to master the background knowledge of the average member 
of a given language and cultural community, therefore, it should be at the level of 
a person with completed secondary education. This knowledge is not deeply 
scientifically grounded and systematized, but is remembered thanks to repetitions 
and their emotional coloring. “J.A. Samarin called such knowledge, devoid of 
systematicity and precision, which is remembered for its liveliness and frequency 
of repetition of impressions, local associations. It has been experimentally proven 
that after a certain time and from what has been learned systematically - only local 
associations remain." (Nikolić, Mežinski, 1996, p 77). 

At the non-philology faculties, the teaching should primarily include 
modern, current background knowledge and linguo-cultural material, which is 
necessary for the realization of everyday speech communication, ie for the 
formation of socio-cultural competence. The goal is to practically master the 
components of the linguo-cultural level of language. The student should first of 
all get acquainted with the cultural specifics of Russian society, should be able to 
compare them with those in his culture, should be able to recognize culturally rich 
vocabulary, should be able to recognize culturally marked language units both in 
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the foreign and in mother tongue, their overlaping or lack thereof. 

Regarding the presentation of cultural material, it should be incorporated 
into practical language teaching. Cultural material that is taught in parallel with a 
foreign language makes it better understood and easier to adopt. Here are some of 
the principles on the basis of which the teaching material should be chosen: its 
content should be current and interesting, it should be introduced gradually, so 
that it can be applied in accordance with the teaching conditions, such as a limited 
number of lessons (when preference is given to the development of linguistic and 
pragmatic competence). 

When it comes to the texts used, in addition to those that represent the 
language of a given scientific field (from the aspect of vocabulary and grammar), 
it is desirable that they are also dedicated to different aspects of culture, history, 
tradition, customs and manner of life in Russia and to be accompanied by 
linguistic and cultural commentaries. They should not be too difficult, because 
that demotivate students, and they should not be too simple either, because they 
will not arouse their interest, but they should correspond to their level of 
knowledge of the language, when it comes to the lexical and grammatical 
component of knowledge. The dialogues should imitate the real communicative 
behavior of the native speakers of the Russian language. 

The material used should reveal the specifics of a given culture by various 
means, and these are, in addition to textual material, also audio-visual means. An 
important place belongs to the illustrative material, and in addition to that in the 
textbooks, there is also auxiliary material, such as photographs, drawings, maps, 
posters and the like. They should show certain aspects of life in Russia and reflect 
the real facts of a given culture. Illustrative material, in addition to cognitive, has 
emotional and aesthetic effects as well, ie it has the following functions: by 
emphasizing certain contents of the text it helps to better understand it, to more 
easily remember the lexical and grammatical units that are processed, to attract 
student attention and to motivate him. for work. It also has a relaxation function. 
Visual means are especially important for bringing foreign culture closer to the 
student, they confirm what is said in the text, awake interest in another country- 
Therefore, newer language textbooks abound in these means, where a large 
number of photographs with scenes from everyday life of the Russians are 
given.together, with images of cultural and historical sights. In addition to all that, 
illustration is an "effective means of semantizing non-equivalent vocabulary and 
background vocabulary, much more economical than a verbal description in a 
foreign language or translation." (Končarević, 2004, str. 283). 
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The audio material used with today's modern textbooks is of great 
importance, because the texts are interpreted by native speakers of the language, 
and students listen to the normative pronunciation. Another way to simulate an 
authentic speech environment is to show film and video materials. The film 
"enables acquaintance with the culture and everyday life of the people whose 
language is being learned, contact with the speech of native speakers in various 
situations, spheres of communication and social environments, observation of 
paralinguistic phenomena (gestures, facial expressions) and other linguistic and 
cultural facts, and in some cases artistic values, with an adequate aesthetic 
experience and educational implications” (Končarević, 2004, p. 287). In addition 
to texts about the culture, tradition, history and geography of Russia, valuable 
material is are also documentary films, as well as cartoons that reflect many key 
values of Russian society, and students thus remember and understand them 
better. It is recommended to watch movies and other videos several times, with 
stopping and commenting on what the student sees. Video materials can 
positively influence the experience of the Russian language and culture, as well as 
the curiosity of students and their motivation for further learning. 

One of the topics that would be interesting to cover in class is the topic of 
superstition in Russia. One can analyze a text that talks about the superstitions 
that exist in Russian society, compared to those that exist in Serbian society. After 
processing the text and getting acquainted with some of the most common 
superstitions, one could discuss why these particular superstitions exist and what 
they say about Russian culture and the experience of the worldview that exists in 
Russian society. In general, regardless of which topics are covered, it is desirable 
that they be comparatively set, in order to be able to compare the social and 
cultural phenomena of the foreign country and the country of the student. By 
speaking of the student’a country, the given cultural theme is further determined 
and expanded. 

When we talk about the content of teaching, the issue of treating negative 
phenomena in a social environment is also important. Certain authors of linguo-
didactics orientation believe that negativity should not be thematized in foreign 
language teaching, because it could provoke negative reactions from students, take 
a repulsive attitude towards a given culture and language, and ultimately - 
demotivate the student. Others believe that omitting some elements of culture 
would mean not only falsifying it, but by comparing their own and other people's 
cultural space, the student would give preference to the latter, which could cause 
"cultural shock" and disappointment in the encounter with that culture. 

"Foreign language teaching must be accompanied and supplemented by 
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cultural and historical realities about the country whose language is being taught. 
This information should be limited, reduced to a reasonable extent. For the study 
of various aspects of the life of a foreign nation, the literature of that nation is of 
great importance. Excerpts from various works of fine literature of the people 
whose language is being learned enable the student to get to know the realities in 
a natural context (way of life, customs and traditions, history, economy, 
geography, etc.)" (Nikolić, Mežinski, 1996, str. 85). 

"In our curricula and textbooks of the Russian language, the following 
thematic areas of cultural character are most often represented: Geography of 
Russia; Traveling in Russia; History, cultural past and present; Monuments and 
landmarks of the greatest Russian works; Russian nature; Customs and traditions 
of the Russian people, folklore and modern holidays; Russian music; Russian 
painting and fine arts; Russian literature; Life of children and youth in Russia; 
Education system in Russia; Social organization and economic system; 
Development of science in Russia; Sports in Russia; Environmental protection in 
Russia; Mass media, entertainment and leisure in Russia, etc.” (Končarević, 2004, 
p. 187). Also, many other thematic areas can be related to Russian culture and way 
of life, ie they can acquire a cultural character. 

In the process of forming socio-cultural competence, it is also desirable that 
extracurricular activities be represented. These can be recitations of Russian 
poetry, visits to conferences, competitions in knowledge of Russian culture, 
organization of "Russian language days" and similar activities organized by the 
faculty. Also, extracurricular activities may include visits to various cultural 
institutions, where students can get acquainted with Russian fine arts, literature, 
cinematography, visit various lectures, festivals of Russian culture, concerts of 
Russian folk music, participate in various competitions, quizzes and the like. All 
these activities contribute to the deepening of knowledge acquired in teaching and 
the development of creative abilities, and more importantly - there is a growing 
interest in the Russian language and motivation to learn it. 

4. LINGUO-CULTURAL ELEMENTS IN RUSSIAN LANGUAGE 
TEACHING 

Linguo-culturally, the richest are the so-called communicative units of 
language, ie vocabulary. Today, there are different classifications of lexic with a 
cultural component of meaning. According to Russian linguists, "the influence of 
culture on language is most clearly reflected in verbal associations, phraseology, 
folk proverbs and sayings, precedent texts, but also by contents from 
contemporary culture, such as advertisements, films, popular songs" (Dragićević, 
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2011, p. 83), so the introduction of such content in teaching could bring Russian 
culture closer to students. In the continuation of this paper, the most important 
linguistic and culturally rich units of language will be pointed out, which should 
be represented in the teaching of the Russian language at non-philological 
faculties. 

"By non-equivalent lexics are meant the names of the realities of one country, 
ie people, ergo the language that another language, people, country do not have at 
all or not in the same form" (Nikolić, Mežinski, 1996, p. 79). This lexica reads the 
culture of a country. Here are some examples of such lexics, which would be good 
to know: тундра, белые ночи, дума, масленица, чаепитие, баба-яга, 
снегурочка, домовой, самовар, изба, тройка, форточка, спутник, борщ, щи, 
пельмени, квас itd.  

 The names of terms that are generalized in two Slavic languages according 
to different features also belong to the non-equivalent lexic. They can be translated 
descriptively or in one word, but a descriptive explanation must be given for them 
in the textbook dictionary. For example, we will translate сутки with the word 
"day", with the phrases "day and night" or "twenty-four hours". 

Onomastic lexic constitutes a special kind of non-equivalent vocabulary. 
These are own names that are in the vocabulary of one language, but not in the 
vocabulary of another language, ie they are unknown or little known in another 
language. 

"In addition to the primary, explicit, main meaning, which we call 
denotation, the lexical meaning also includes various emotional associations, 
expressive stylistic shades that give words a special color or refer to secondary 
meanings. We call these complementary meanings connotations." (Nikolić, 
Mežinski, 1996, str. 80). 

Geographical and personal names can have pronounced connotations, for 
example the name Ivan also has the meaning "Russian", while in our country it is 
not used in that meaning. Words with connotation are often used metaphorically 
and such use can create lexical metaphors, ie new meanings of words. Today, the 
word олимпиада is used in the meaning of the "Olympic game", just like in the 
Serbian language, but it is also used in the meaning of "school competition", which 
is not the case in the Serbian language. The word заяц,, in addition to meaning 
hare, also means a person who travels without a ticket, because due to the 
association with timidity attributed to the hare, ie due to connotation, there is a 
metaphorical use of ехать зайцем.. 

Connotations can also be discussed at the level of phraseology. Due to the 
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various connotations that form the basis of the word аптека, Russian phraseology 
как в аптеке and Serbian kao u apoteci are not equivalent expressions. Russian 
phraseology means: completely accurate, precise, while in our country it usually 
means perfectly clean, neat or gram-accurate. Our phraseology nositi glavu na 
ramenu means: to be alive, to live, while the Russian phraseology голова на 
плечах у кого means to be smart, bright. 

The semantics of words, in addition to the lexical term, also reflects the 
"background" of speech, fon or background, ie the totality of all data on the non-
linguistic fact that the word signifies. Fon is broader than a notion. It is a cultural-
sociological conceptual base, a conceptual foundation. The lexic of the fon is the 
one that has its equivalents in another language, but does not match them in 
semantic features. Complete matching of lexical backgrounds is a relatively rare 
occurrence. In order for a person learning a foreign language to understand a 
word in the right way, as the native speaker understands it, he needs to have 
"background knowledge" that the given word contains. For example, the Serbian 
word breza and Russian word береза “re conceptually equivalent, but for a Serb 
this word does not have the connotation and emotional-expressive coloration that 
the native speaker of the Russian language feels. Further, Russian word чай and 
Serbian word čaj in terms of lexical background are not completely equivalent (in 
the Russian environment there is a whole series of rituals related to drinking tea 
that represent the associative background of this word)" (Končarević, 2004, p. 
190). Or, for example, the Russian word двойка and the Serbian equivalent dvojka 
in both Slavic languages denote the number 2, and various subjects marked with 
the number 2. However, as the name for a school grade, each of these words has 
its own lexical background. The Serbian equivalent of the Russian phrase 
получить двойку is dobiti jedinicu. A certain comment should be given for the 
vocabulary of the background, if this has not already been done in the textbook. 

In order to get acquainted with the verbal associations of native speakers on 
word-stimuli and thus get a better picture of their meaning and use, prof. 
Dragicevic recommends the active use of associative dictionaries. M.A. Bragina et 
al. they boldly state: "If you want to master the Russian language as Russians, study 
the associative connections of Russian lexemes" (Dragićević, 2011, p. 84). The use 
of these dictionaries is even more important for lexemes that represent cultural 
concepts. Many concepts are universal, ie in all cultures they represent basic 
concepts, such as: happiness, destiny, home, good, freedom, soul, time, space, etc. 
For us, those that represent concepts in Russian culture are especially important. 
"The concept of national culture is an image that maintains a fragment of the 
national picture of the world, preserved in a lexem" (Dragićević, 2011, p. 85). 
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Therefore, in the lexeme which is a cultural concept, there is a national image of 
the world, views on the life of members of Russian culture, its value judgments, 
the national unconscious. Irrational notions are connected to these lexemes, they 
live in the people and develop and strengthen under the influence of the media, 
literature and the like. Some of the cultural concepts in the Russian language, in 
addition to the above mentioned береза and чай, include the following lexemes: 
Россия, земля, мороз, зима, лес, степь, река, дорога, тоска, горе, вода, огонь, 
хлеб, храм, Бог, Москва, Санкт-Петербург, Борис Годунов, Петр Первый itd. 
All semantic components of these lexemes can be discovered independently 
through associative dictionaries in the form of homework or through some other 
form of independent work of students. If the number of classes is limited, they do 
not have to be treated in class, but the teacher can simply indicate their importance 
in the Russian cultural environment. 

The picture of the world of a nation is revealed to us through precedent 
names, statements and texts. They are well known to every socialized 
representative of the national community. Precedent names hide certain features, 
well known to Russian speakers, and that would be the following: Баба-Яга, 
Василиса Премудрая, Дед Мороз, Жар-птица, Иван царевич, Сусанин itd. 
When it comes to lyrics, these are usually popular songs (Подмосковные вечера, 
Катюша), texts from literature (Евгений Онегин), texts from commercials, etc. 
Precedent statements are obtained by reducing the precedent text so they get 
reduced to a single sentence or phrase, and are often used in colloquial language 
as well as established expressions, slogans or linguistic aphorisms. According to 
some Russian authors, precedent texts are still characterized by a higher frequency 
of repetition and their well-known character (they should be known to all 
participants in the conversation). They should be laconic and express a certain 
idea and be aware of a certain performance. Most often, these are statements from 
folk tales, literary works, and they can also be the names of literary or artistic 
works. In Russian, these would be the following statements: кабы я была царица, 
золотая рыбка, явление Христа народу, Запорожцы пишут письмо 
турецкому султану, кому на Руси жить хорошо, жди меня и я вернусь… On 
the basis of these statements, aphorisms are frequent, which can also be 
considered in teaching as valuable cultural material, if the number of classes allows 
that. 

In addition to the above mentioned precedent statements, a large number of 
phraseologisms contain non-equivalent lexic and contain information of a 
cultural or historical nature: седьмая вода на киселе, начать с азов, с красной 
строки, спустя рукава, шапка Мономаха… Prototipe mnogih frazeologizama 
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nalazimo u ruskom folkloru ili u književnosti – за тридевять земель, человек в 
футляре (in A.P. Čehov), не по дням а по часам (in A.S. Puškin). The experience 
of the people is reflected in phraseologisms, but they can also have a universal 
character, so in language learning students can rely on universal experience and 
universal cognitive capacity to understand the meaning of phraseologism, ie have 
the ability to interpret metaphors hidden in phraseologisms, provided that they 
are not strictly nationally colored. If this is the case, "the foreign language teacher 
has an important role to play in shaping the final interpretation of language units 
and lexical mechanisms" (Dragićević, 2011, str. 91). 

Proverbs and sayings are also a type of precedent statements. Introducing 
Russian proverbs and sayings into the classroom is another way to bring Russian 
culture closer to students. It is possible to analyze what is being said in folk 
proverbs, what are the frequent lexemes in them (cultural concepts), that is, what 
is important for the Russian people, towards which its attention is directed. They 
contain folk wisdom, experience of the reality of a man from the people, his 
thoughts and attitudes. That is why we can say that proverbs and sayings hide the 
mentality of a nation. 

Already at the initial level of learning the Russian language, students can get 
acquainted with some of the most frequent precedent texts, statements and names, 
primarily with phraseology, proverbs and sayings, because they reflect the culture 
of the language and people. Speakers of the Russian language "get acquainted with 
them in early childhood and on the basis of them they can form knowledge and 
prototypes, patterns about the world in which we live" (Dragićević , 2011, str. 86). 

5. NATIONAL COMMUNICATIVE BEHAVIOR 

The culture of a nation also includes standardized norms of nonverbal 
behavior. The importance of non-verbal means of communication is often 
forgotten. Within the etiquette norms of non-verbal behavior, there are those that 
are poorly informative, ie they do not have a communicative function in 
themselves. For example, when enumerating, Russians bend the fingers of the left 
hand into a fist, while in Serbia, in the same situation, the fingers of the right hand 
get moved from the fist. Also, at the parting, the Russians greet each other by 
turning their palm away from each other and moving their hand back and forth. 
We turn our palm away from each other and wave our hand left and right. A 
student in Russia raises his hand when he wants to speak, while in Serbia he raises 
two fingers. 

On the other hand, there is communicative behavior which provides 
completely specific information, such as a sign of consent, which in both countries 
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is expressed by the same motion, by nodding the head, while in some peoples it is 
expressed by moving the head left and right. 

Every national culture has its own fund of codified gestures. A Serb will raise 
his thumb when he hitch-hikes, while the Russian will use this gesture in the 
meaning of "very good, great". One can speak Russian, but gesticulate in a 
Mediterranean way. In that way, the Russian interlocutor cannot fully understand 
the symbolism of each individual gesture. Students should be aware that their 
gestures are not always appropriate, ie adequate to the norms that apply in a given 
speech environment. If the differences are greater, they may provoke doubt, 
misunderstanding or distract the interlocutor with facial expressions and gestures. 
This is why students should be warned about those paralinguistic means that differ 
from those from the national culture. 

Recently, more and more attention is paid to emotionally colored speech, 
unexpressed speech content, as well as non-verbal aspects of communication, 
which in addition to facial expressions and gestures include proxemics, which 
deals with body language, ie aspects of spatial distance, body position, touch 
during communications, which are especially pronounced when greeting and 
saying goodbye, such as shaking hands, kissing, nodding. Russian linguist J.A. 
Sternin stated that "Russians rarely laugh and do it only when something is really 
funny to them." That means that in Russia, excessive and unnecessary smiling, so 
welcome, for example, in England, would be perceived as artificial and insincere." 
(Dragićević, 2011, str. 88). 

Communicative behavior also includes customs and traditional norms, 
routine or customary behavior of members of a certain nation. If we are not aware 
of the Russian custom that immediately before the trip they sit in silence for a 
while, we will not understand these simple verses: „Присядем друзья перед 
дальней дорогой, пусть лёгким окажется путь.“ Also, in the Russian subway, it 
is customary for all passengers to stand on the right side of the escalator, so that 
the left one is free for the passengers who are in a hurry. Lunch in Russia consists 
of several dishes, with salad being eaten as an appetizer. Students should be 
informed of this common behavior whenever the opportunity arises, so that 
someone else's culture of behavior is not perceived as "strange" or "unnatural." 

This is especially important in the sphere of business communication, where 
mistakes that occur due to ignorance of business etiquette are especially striking 
and unnecessarily disrupt relations and intercultural communication. "Apart 
from knowing what and how to say something in a given business situation, it is 
important to know the following: what should be the distance between the 
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interlocutors, what gestures and facial expressions actually say to us, what are the 
customs of the Russian people that are reflected in communication, etc." Here are 
the questions to answer: Is it common to shake hands during a meeting? Is it 
common to ask about the salary? Is it common to come to the company without 
an invitation? What should we give to business partners as a gift? What time 
should I call? etc." (Burić-Mutavči, Lilić, 2021). 

Rules of conduct in society are called etiquette. In addition to the above 
mentioned etiquette norms of nonverbal behavior, it is important to know the 
norms of speech etiquette, ie "the system of nationally specific, stereotypical, 
established formulas that are accepted and prescribed in a given community in 
order to establish, maintain and terminate contacts between interlocutors in the 
chosen key." (Končarević, 2004, str. 194). 

Speech etiquette units can be grouped according to thematic groups, which 
are also called speech acts, such as: greeting, addressing, getting to know each 
other, apologizing, expressing gratitude, agreement or disagreement, requests, 
congratulations, giving advice, etc. Ignorance of the rules of speech behavior in 
another language environment leads to many mistakes and misunderstandings 
because we use models of behavior, speech stereotypes and background 
knowledge from our own language environment. This is especially problematic 
when it comes to business intercultural communication. That is why it is very 
useful to acquaint students with the most important units of speech etiquette, that 
is, to provide some of the most frequent and most current examples from each 
thematic group. It should be noted that in Russian it is not common to address 
someone with господин, госпожа,, which we use in the Serbian language. The 
Russians use. Мужчина! Молодой человек! Женщина! Девушка! Also, it is 
recommended that in addition to the initial replica (replica-stimulus), a response, 
ie a replica-reaction is provided, e.g. Не хотите ли чашечку кофе? – С 
удовольствием.  

Students can be placed in a large number of these imaginary situations and 
in that way, through exercise, learn what are the usual communicative formulas 
that are used. The Russian language teacher should assume which situations from 
everyday life in the Russian environment could cause doubts and questions among 
students, and pay attention to some of them in the classroom in order to 
adequately prepare the student for interaction with native Russian speakers in 
order to avoid communication errors. 

"As early as 1972, Larry Selinker put forward a theory of interlanguage, 
according to which foreigners who learn a language in communicative situations 
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do not behave the same as speakers whose mother tongue is that very language. In 
order to communicate, foreigners form their own version of a foreign language, 
and that version is called interlanguage. Interlanguage arises as a consequence of 
a non-native speaker's reliance on the mother tongue and culture. " (Dragićević, 
2011, str. 81). 

The culture in which we live imposes certain patterns of communicative 
behavior, so representatives of two different cultures will often use different ways 
of communicative behavior, ie they bring with them from their culture patterns of 
behavior for different situations, such as gratitude, contact, communication with 
children, persuasion. etc. This happens because, according to Bragina, "there is 
knowledge that is common to all mankind, and there is also that which is 
characteristic only of a certain nation. Sometimes this knowledge is copied, woven 
into linguistic units, and such knowledge is called fon knowledge. The longer a 
foreign language is learned and the more linguistic competence increases, the 
influence of one language on another decreases, so the interlanguage is 
increasingly transformed into a foreign language that is being mastered. The task 
of a teacher of a foreign language is to help the student to transform the 
interlanguage into the language he is learning as quickly as possible." (Dragićević, 
2011, str. 82-83). 

 When we speak about the experience of a foreign culture, stereotypes in the 
understanding of a certain cultural space and its representatives are especially 
interesting. "A stereotype is a ready-made, pre-defined image, representation or 
definition of a phenomenon, based on its simplified experience and 
understanding, ie reduced to its most characteristic features. This simplified and 
generalized picture includes a presupposed value determination. Stereotypes, on 
the one hand, enable easier navigation in the complex world that surrounds a 
person, while, on the other hand, they make it impossible to reveal details and 
shades that do not fit into the general picture of a certain phenomenon. " 
(Durbaba, 2011, str. 50-51). 

During the process of teaching, one could talk about stereotypes about Russia 
and Russians that exist in Serbian society, so that students "become aware of their 
existence and the role they play in the way they themselves experience and 
interpret cultural specifics." (Durbaba, 2011, p 51). 

Also, one of the topics that could be talked about are the stereotypes that exist 
in the Russian environment about themselves, other peoples, the world around 
them. Thus, the student understands how the native speakers of the Russian 
language relate to their culture, history, tradition, art and other spheres of their 
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everyday life. It is, of course, rich material for analysis from a cultural point of 
view. 

One description of national communicative behavior was developed by J.A. 
Sternin and associates of the Center for Communication Research in Voronezh. 
The project "Communication Behavior" was founded there as early as 2000. The 
manager and founder of the project is J.A. Sternin. Emphasis is placed on finding 
stereotypes in communicative behavior, and it can be said that the search for 
stereotypes is one of the key elements of learning about national communicative 
behavior. 

Apart from that, „a group of Serbian linguists (Predrag Piper, Ljudmila 
Popović, Rajna Dragićević, Biljana Vićentić, Dojčil i Darja Vojvodić, Ksenija 
Končarević) participated from 2004 to 2007 in the interuniversity project 
"Communication behavior of Slavic peoples" under the leadership of prof. J.A. 
Sternin and Academician P. Piper. Within this project, a number of papers was 
published in the field of Russian and Serbian communication culture in the 
monolingual / monocultural and confrontational, synchronic and diachronic 
aspects“. (Konačarević, 2016, str. 327). 

6. DEVELOPMENTAL MODEL OF INTERCULTURAL SENSITIVITY 

"Within the framework of linguo-cultural studies and teaching of culture, the 
cumulative function of language is emphasized and the acculturation of students 
is carried out (their approach to the values of foreign culture with readiness to be 
accepted to one degree or another)" (Končarević, 2004, str. 184). 

"Three decades ago, Milton Bennett and his associates began to develop a 
scale of changing attitudes towards foreign culture, which is called the 
developmental model of intercultural sensitivity. Bennett's model implies that a 
student, at the beginning of getting acquainted with another culture, stands on the 
position of ethnocentrism and that he should be helped to reach the position of 
ethnorelativism. (Strižak, 2016, p. 313). This model can help foreign language 
teachers understand what changes occur in students during the process of getting 
to know another culture. 

Mastering a language is impossible without understanding cultural 
differences, such as patterns of behavior, values that are nurtured in a nation, 
without accepting cultural specifics and developing tolerance and empathy. The 
foreign language teacher should point out the similar and different, the own and 
the foreign, and with the help of that comparison and confrontation encourage 
the student to think, understand and accept a different view of the world, ie to help 
him overcome ethnocentrism. 
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Learning a language is a long process, as is accepting a different culture. It is 
a psychological process that is related to changing one's opinion and accepting 
different values. But that is certainly a very important component of learning a 
foreign language and of proper and effective communication. Without knowledge 
of the cultural elements of the people in question, intercultural communication 
will be difficult. 

CONCLUSION 

It often happens that even those who have a good command of a certain 
language, ie those who posses linguistic competence, cannot fully understand the 
meaning of a statement or text. Regardless of the fact that all the words are known, 
the message will not be understood if the person does not possess socio-cultural 
competence. This speaks about the importance of including linguistic and cultural 
components in foreign language teaching. If language is understood as a part of 
culture, then it is clear that it cannot be studied without reference to national 
cultural features. This is especially important when it comes to the professional 
sphere of communication, where the business communication with foreign 
partners and understand of foreing professional literature often depend on the 
knowledge of language and its cultural component.  

One of the goals of teaching the Russian language at non-philological 
faculties is the formation of socio-cultural competence. It is a complex process in 
which, with appropriate materials and methodology, students deal with different 
areas that make up a national culture, getting acquainted with a new view of the 
world and perhaps different values from those that exist in their cultural 
environment. The first step in this process would be to single out nationally 
specific linguistic and cultural elements of the language and determine which of 
them must be included in the work with students. The second step would be their 
processing in teaching. 

In order to bring the student closer to the culture of the language he is 
learning, in addition to the importance of choosing teaching materials, the role of 
the teacher is great, who should show great systematicity, originality and creativity 
in work, which develops not only linguistic but also ethical and aesthetic 
knowledge of the student, interest in Russian culture, establishes an emotional 
relationship with the language and facilitates its learning. In the process of 
forming socio-cultural competence, students recognize stereotypes of thinking, 
both their own and those that rule in his cultural environment. Thus, the student 
changes his previous point of view, broadena his horizons, accepts and integrates 
intercultural differences. 
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By comparing elements of national and foreign culture, the student becomes 
more tolerant, humane, he develops critical thinking, reflects on different attitudes 
and ways of life, which allows him to participate in successful intercultural 
communication in his future profession. In that process, the student also gets to 
know many features of his own ulture, his patriotism strengthens, and he grows 
spiritually and intellectually. 
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